development of interpersonal understanding and functioning. His work parallels, stage for
stage, that of Jane Loevlnger. However, there are differences. First, Regan's method Is to
analyze clinical interviews and counseling sessions and Is thus more phenomenological and in-
tervention oriented than Loevlnger's. Second, he has retained something of the cognitive
developmental Interest In abstract modeling of underlying processes. Because of this process
orientation, his work may hold more potential than Loevinger's for understanding the inner
dynamics of tntrapersonal and Interpersonal reality.

James Fowler (1975) has conceptualized a six-stage theory of faith development, which is
based on indepth Interviews with over 100 subjects. Faith, In Fowler's work, is separated from
a strictly religious context and refers to one's orientation to and conception of the ultimate
determining realities In one's life. Thus, for a religious person, faith might involve a thelstic
conception of the ultimate determining realities In life, and would include an understanding of
how one is connected to such realities. For a political person, faith might Involve a belief in the
ultimate determining power of cooperative human action, and would Incorporate one's lived
assumptions about one's place in that action. The value of Fowler's work is that it highlights the
place of both conscious and nonconsclous personal philosophies in the lives of adults. His in-
sights have many Implications for educators concerned with religious, philosophical, and
political development; they also offer vital Insights for those concerned with issues of cultural
change, modernity, and the Influence of world perspective on educational processes.

The four cognitive developmental theories we have considered, as well as others of this
type (Basseches, 1978), are Interesting and Illuminating for the experiences from which they
have been derived. However, In emphasizing underlying structures of knowing and de-
emphasizing questions of valuing and acting, the overall approach is reductive. Furthermore,
by studying specific experience areas (e.g., moral judgment, social role taking, faith), the
cognitive developmental perspective tends to generate a series of partial views of experience.
The combined effect of a reduction to the cognitive and of a focus on narrow domains Is that it
Is difficult to use cognitive developmental Insights to construct a recognizable representation of
the development of a whole, multidimensional adult.

One way to deal with this Is to correlate development In the various domains. Each of the
theorists we have discussed, In fact, has speculated upon the relation of their work to that of
the others (Kohlberg, 1969; Selman, 1971; Broughton, 1975; Fowler, 1975); however,
direct correlational studies are rare, In the case of several theories, correlational studies would
be difficult because the continual refinement of scoring systems has made reliable and consist-
ent scoring difficult.

In the four correlation studies of which we are aware, the dimensions studied were found
to be related but not developmental^ Identical. Broughton (1975) compared eptstemologfcal
development with moral development and was able to demonstrate empirically that the two
dimensions are significantly associated. However, his data do not enable further elaboration of
the link. Mlschey and Sullivan (1976) found a relationship between faith development and
moral development. In another study, Sullivan et al. (1970) found association between moral
development, Loevlnger's ego development, and Hunt and Halverson's measure of concep-
tual complexity. Lambert (1972) also found a significant association between ego develop-
ment and moral development. The weakness of the simple correlational studies is that while
some relationship can often be demonstrated, the causes underlying the statistical relationships
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